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Teacher provided false info and took 
away points for giving correct 
answer; “the teacher is always right” 
mentality; would often belittle or 
patronize students for asking “silly” 
questions or not understanding 
material. 
 
Even “dull/difficult” subjects can be taught 
well with enthusiasm; share my passion 
and excitement for learning with students; 
wrong answers are opportunities to learn; 
when correcting a wrong answer, do so 
encouragingly; share things that might 
spark curiosity; make sure the whole class 
is ready before moving on to new 
 
Address classroom concerns and conflicts 
by having a candid, respectful class 
discussion about the topic to educate 
students to make a better choice and build 
communication/decision-making skills. 
Teacher effectively ended an 
unsafe/disruptive behavior by calmly 
and kindly explaining the danger and 
expressing the value of each 
student’s health. 
Always correct myself if I mistakenly 
misinform the class; treat students kindly 
and with respect; welcome any 
questions/concerns from the class to show 
students that their thoughts/ideas are 
important to me and that they deserve to 
be listened to.  
Professor had genuine passion for 
math; his excitement/energy for it 
energized and engaged the class; if a 
student was confused, he would 
validate their efforts, find the 
mistake, and show them how to do it 
correctly, only moving on after 
carefully checking for understanding. 
Huge insecurity in teaching math concepts; 
great concern/compassion for students 
with similar struggles; it’s important to find 
simple, easy-to-understand ways to teach 
any subject and provide engaging and 
relevant opportunities for practice; recess 
is an important brain break for students. 
Math teacher did not effectively 
differentiate instruction or classroom 
practices despite having a student 
that was struggling to grasp concepts 
and demonstrate understanding, 
instead taking away recess for 
incomplete/incorrect work. 
ABSTRACT 
A teacher is a critical figure in the lives 
of many children, partially due to the 
sheer amount of time they spend with 
their students compared to other 
figures in the children’s lives, but also 
due to the fact that a good teacher can 
do a lot of good, while a bad teacher 
can do a lot of damage. The 
experiences a teacher has with their 
own teachers during childhood can 
greatly inform the kind of teacher they 
become, their teaching philosophy, 
and their identity as an educator. The 
purpose of this self-study is to learn 
more about how my own formative 
school experiences impacted my 
current teaching practice and how 
reflecting on those experiences and 
their impacts can help me improve the 
quality of their practice and become a 
more self-aware and effective 
educator. 
METHODS 
The method I used to complete this 
self-study on how my own formative 
school experiences effected my 
teaching practice was to, after each 
day of student teaching, reflect on the 
day’s events and my feelings about 
what happened, and  to make 
connections between my experiences 
that day and those of my own 
childhood school experiences. This 
allowed me to analyze my own 
actions, assumptions, and values and 
pinpoint what experiences in 
education might have informed my 
own teaching practice, style, and 
identity. 
RELEVANT RESEARCH FINDINGS 
Over the past decade, many studies have examined the relationship between teachers’ 
childhood memories/experiences of education and their current teaching practice. Research 
has shown that participants’ views of the ideal teacher are often informed by their positive 
memories of school (Pellikka & Lutovac & Kaasila, 2018) and negative experiences also 
tended to have a strong impact on participants’ ideas of the types of teachers they wanted 
to become or avoid being like (Miller and Shifflet, 2016). It has also been found that these 
past school experiences can even have an impact on subjects’ decision to enter the field of 
education; common reasons cited for doing so included a desire to emulate a past teacher 
and to be a better teacher than those they had in the past (Chang-Kredi and Kingsley, 2014). 
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CONCLUSION 
The experiences and memories 
teachers have of their own 
childhood education greatly impact 
the values, beliefs, and identity they 
develop as educators. Both negative 
and positive experiences can inform 
a teacher’s ideas of what a good 
teacher is/does, what things should 
be avoided or incorporated during 
classroom instruction ensure good 
learning experiences, and the 
reactions the teacher has to 
different classroom situations. The 
teaching practices and school 
experiences we are exposed to as 
young students are what our 
perceptions of education, teaching, 
and learning are built upon, and 
those perceptions will be the 
foundation for building a teaching 
identity and practice, unconsciously 
informing our decisions, reactions, 
and expectations in the classroom. 
By reflecting on my current 
experiences as a student-teacher 
and on my past experiences as a 
student, I was able to gain a better 
understanding of how my teaching 
practice, identity, and values were 
constructed, which I can then use to 
plan higher-quality instruction and 
improve my practice.  
